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A country based on pluralism creates space for 
groups, including schools, to operate within a 
specified set of values.  As such, pluralism has been 
a blessing to Christians wishing to educate their 
children according to their values.  

Christian Schools - Vision and Reality

Christian schools have been operating across 
Canada since the inception of our nation.  In some 
jurisdictions Christian schools pre-date publicly 
funded education.  Christian schools are typically 
founded on a vision of educating, equipping and 
training students within an organizational culture 
that reflects the values and beliefs of the founders 
and participants.  Like minded parents organize 
schools in accordance with their beliefs to train and 
disciple youth as mandated in Deut. 6:4-9 (..."impress 
the commands of the Lord upon your children").  These 
communities ‘train a child in the way he should go’ 
(Prov. 22:6), isolating students for the purpose of 
character development and consistency of values 
between the home, church and school, in the 
belief that this training will lead to a life lived in 
accordance with godly principles.

This freedom to associate on a specific set of values 
is not viewed positively by many today, as some 
Christian values are seen as discriminatory.   

The plural pronoun ‘us’ is used to refer to groups 
of like-minded individuals.  It denotes a strong 
commonality among the group.  Most groups, 
cultures, organizations and even some nations 
demand strong allegiance to the norms and values 
that define the group.  Throughout life, we all find 
ourselves in various groups; some intersecting, 
others remaining isolated.  When we define 
ourselves as a group (us) there are necessarily 
those who are not in the group (them).   The 
variance between us and them sometimes leads to 
consternation, strife and even violence or war.  
This is not necessarily the only outcome.

Pluralism as a Canadian Foundational Principle

Canada is somewhat unique as a nation.  Unlike 
many nations, Canada is founded on multiple 
groups coming together, sharing some common 
values and ideals while recognizing and affirming 
differences among groups.  English and French 
were the dominant colonial groups in early Canada 
and rather than continually fighting for dominance 
between them they chose a path of pluralism; of 
respecting the right of each group to use their 
own language and adhere to their own culture and 
religion while remaining a part of a greater whole 
that we know as Canada. (Government, Civil Society, 
and the Common Good, pg. 9).

(continued on page 2)
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It is critical to remind ourselves that Christian 
schools do not isolate students as an end in itself 
– but rather to train and equip students to engage 
with culture; impacting our broader society for 
Christ.  

Living out this vision would perhaps mitigate the 
fear and suspicion that some have of Christian 
schools.  The success of pluralism rests on the 
freedom of various groups to associatewith 
eachother while balancing commitment to 
the commonly held values that cross the lines 
of association.  Over time, the balance of this 
equation can shift or be called into question.

 An honest assessment of Christian education 
shows that at times, school communities can 
misunderstand the reason for association and 
isolation.  Some begin to view the isolation of 
like-minded individuals as the end in itself rather 
than the means to providing effective Christian 
engagement with society as a whole.   Christian 
schools can take on a sheltering mentality, 
emphasizing the freedom to associate based on 
shared values and beliefs while de-emphasizing 
the goal of engaging culture for Christ.  This can 
lead to schools becoming protectionist, secluded 
and isolationist; largely removing themselves 
from engagement with those outside of the school 
community. 

Christian Schools & the Common Good

As stated above, Christian school missions’ 
statements typically articulate the goals of 
engaging, transforming or impacting culture for 
Christ.  The Church of England schools frame this 
sentiment as contributing to the common good.  

This is a useful concept.  It reminds us that, while 
we have the freedom to associate in specific 
groups (such as Christian Schools), we all also Ed Noot (ed.noot@scsbc.ca)  

SCSBC Executive Director

function as members of our broader 
society.  It grounds us in our common 
humanity, reminding us that since all 
human beings bear the sacred image of 
God, in the broad sweep of humanity there 
exists no ‘us-them’ dichotomy.  Our imaging 
of the most high God places us all in the 
broadest association possible; that of 
humanity.  

Blessed To Be a Blessing

The biblical narrative reminds us that, at 
times, it is critical to isolate and seclude 
communities around common beliefs.  The 
nation of Israel and the community of 
Jesus’ disciples are two prime examples.  
Communities of common belief are 
critical for nurturing, teaching and 
equipping; providing a safe space in 
which to learn and grow.  The biblical 
narrative, however, does not conclude 
with secluded communities; it does not 
lose sight of the end game, which is to 
bless the other, those image-bearing 
humans who reside outside of our 
secluded community.  

Genesis 18:18 reminds the people of 
Israel that their purpose is not to create a happy, comfortable 
community of like-minded folks, hoarding God’s blessing for 
their own comfort and pleasure; but rather they are blessed to 
a blessing to the other.  In Matthew 28:19 Jesus commissions 
his disciples to move out of seclusion to the very ends of 
the earth, sharing and modeling the good news of hope and 
reconciliation in Christ.  

Christian schools are secluded communities, but they are 
secluded with a purpose!  To impact, transform or simply bless 
the other; in short, to contribute to the common good.  

Our place in a pluralistic society, especially one that may 
question the right of some organizations to exist, will be 
strengthened if we adhere to our core purpose while finding 
ways for our schools to become increasingly engaged with our 
neighbours and society, recognizing that we are blessed to be a 
blessing.   

“Jesus Christ lived in the midst of his enemies. At the end all his disciples deserted him. On the Cross he was utterly 

alone, surrounded by evildoers and mockers. For this he had come, to bring peace to the enemies of God. So the 

Christian, too, belongs not in the seclusion of a cloistered life but in the thick of foes. There is his commission, his work. ” 

Dietrich Bonhoeffer, Life Together: The Classic Exploration of Christian Community

Our imaging of 
the most high 
God places us all 
in the broadest 
association  
possible; 
that of humanity.  
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Special education funding:  The panel recommended 
moving all the current supplements for special education, 
language learners, and other vulnerable students into a 
single “Inclusive Education Supplement”.  This supplement 
would be comprised of two components:  continued 
per-student funding for students with high-cost supports 
(physically dependent or significant learning needs), plus 
an allocation of the remaining funds on a prevalence-
based model.  The allocation formula would be based on 
third party medical and socio-economic data weighted 
by health factors, children in care, income and earnings, 
and proportion of English/French language learners.  The 
hope is that such a model would improve the alignment 
of resources needed before diagnosis, reduce reporting 
requirements, mitigate concerns about labelling students, 
and improve the funding for smaller school districts which 
have limited staff administrative capacity.  Both FISA and 
the Ministry of Education recognize that this type of model 
would not work for many independent schools, some of 
which are 100% special needs.

Per student funding:  The current funding model uses 
a student count for kindergarten to grade 9 and a 
course-based formula for grades 10 to 12.  The panel 
recommended phasing out course-based funding by 
2020/21 when the new graduation program is fully 
implemented, so all funding would be based on the number 
of students, although there is not consensus among 
stakeholders on this idea.  This approach would also require 
a new delivery model for distributed learning.

It is important to note that the panel’s focus was on the 
distribution of funds, and not on the adequacy of the total 
funding.  A number of the recommendations also depend 
on the government’s ability to renegotiate changes to the 
collective agreement with teachers, particularly those 
related to class size and composition.  The Ministry of 
Education appears committed to ensuring there is no undue 
impact on independent school funding resulting from 
changes to the public system.  SCSBC will keep schools 
informed as more information becomes available.

You can find the full report at: 

https://www2.gov.bc.ca/assets/gov/education/
administration/resource-management/k12funding/
funding-model-review/independent_review_panel-final_
report_2018.pdf

Tracey Yan (tracey.yan@scsbc.ca)
SCSBC Director of Finance

As you may be aware, the Ministry of Education is currently 
reviewing the way it funds public education in BC.  A panel 
was established in February 2018 to review the current 
system and produce recommendations for improvements, 
largely based on surveys from public school districts 
in the province.  Both capital funding and funding for 
independent schools were outside the panel’s terms 
of reference, but it is important to be aware of what is 
being discussed.  Be advised that the government has 
not made any decisions on if, how or when any of these 
recommendations might be implemented.  Now that the 
panel’s report has been published (see link below), FISA 
has established a committee to provide feedback from the 
independent school sector, including whether independent 
schools might need an entirely different funding model 
separated from the public system.

What were some of the panel’s key findings?

• The funding model has not kept pace with educational 
changes and the operational pressures that school 
districts face today.  

• The focus of the current model is on who qualifies for 
funding (either a student or a course) rather than on 
educational outcomes.

• The current model is not designed for the new 
curriculum and graduation requirements, which involve 
more blended and flexible learning environments.

• Significant resources are used to assess and report on 
students with special needs.

• There is no recognition of the extra social service costs 
needed to support children who struggle in school.

• The funding supplements for unique school or district 
situations need to reflect the challenges of the current 
day, whether for a remote school or an urban school.

• The current compliance audits put the accountability 
focus on how funds are generated and not how they 
are utilized.

While many of the panel’s 22 recommendations relate to 
issues specific to public schools, there are a few which 
could impact independent school grants.

Overall funding allocation:  The panel recommended 
allocating all “special needs” funding first, and then 
allocating the remainder of available funds on a per 
student amount.  In this context, “special needs” includes 
all special education funding (see below), funding for 
Indigenous learners, and all supplements for unique 
schools and unique school districts.  This approach may 
move some per-student funding into the category of 
“special needs” in the public system.  

3

by Tracey Yan



4

Have you ever heard students ask the question, “Will this be on 
the test?” and wondered about any more profound implications 
and the students’ motivations for asking?

I have, and I believe we can learn something meaningful from 
thinking about it.

As teachers within an academic setting, our first response to a 
question like this one is likely that of familiarity.  We remember 
asking the same question when we attended school.  We recall 
having a primary motivation in recognizing the need to arm 
ourselves with as much information as possible so that we 
might achieve the best outcomes possible within the rules of 
the system upon which success was defined.  Paying attention to 
details seems reasonable, and even prudent, where the student 
is concerned – particularly when “success” is determined and 
measured by specific evaluation tools, she. Students would be 
considered wise to pay close attention and be prepared for being 
evaluated by those measurement tools.

Where teachers implement a system which focuses on student 
achievement by measuring a defined collection of illustrations 
of learning, students’ attention is necessarily heightened toward 
those measurement events. Carless puts it this way, 

Assessment communicates to students what is valued and 
what they need to achieve to be successful in their studies; it 
captures their attention, and may act as a spur; its results inform 
them of their progress.  This in turn impacts on how they view 
themselves as individuals; and, following from these results, 

it may provide 
satisfaction or 
discouragement.  
Assessment is 
a major factor 
in the exclusion 
and attrition 
of students, 
so the cost of 
unsophisticated 
practice can be 
high (p.9, 2015).

It is not surprising 
that teachers’ 
methods of 
assessing and 
evaluating 
captivates 
students’ attention.  

 

Moreover, it stands 
to reason that 
measurement 
practices impact 
the manner and 
depth to which 
a student will 
engage in learning.  
In a previous 
article (Gerber, 
2016), I referred to 
this unfortunate 
reality as what 
many students 
inevitably learn 
is the ‘game’ of 
schooling—focus 
your effort and 
attention on 
those areas which 
will yield grades 
and give only a nominal head-nod to those engagements 
proposed by the teacher as learning for the sake of learning 
events.

So, what is really going on?  It seems to me that while 
assessment and evaluation are crucial elements in the craft 
of teaching and mentoring, the dominant methods used—or 
the system being employed—brings with it much detriment.  
While teachers intend to communicate the degrees to which 
a student has learned and improved, the architecture of the 
system of communication is skewed toward the measurement 
of achievement.  Architecture always wins.

John Hattie (2012) discusses the tensions and shortcomings 
of current methods of communicating progress and 
achievement.  Progress and achievement are very different 
things.  Progress is an indication of personal growth within 
a curricular or competency-based context.  Achievement 
measures demarcate one’s demonstrated ability against 
a standard.  How might teachers better  understand 
and communicate the difference between progress and 
achievement measures?  Figure 1 (Hattie, n.d.) illustrates 
what a more holistic representation of visualizing learning 
from both perspectives might look like.

With higher achievement being noted along the Y-axis and 
increased levels of progress charted along the X-axis, we 
might recognize more quickly the impact of our teaching 
and the extent to which a student has learned.  First, note 
Megan on the upper left of the graph.  She is one of the 
top four achieving students but has not progressed in her 
learning.  We also note that Jennifer is slightly below the 
average achievement indicator of the class but has shown 
tremendous growth.  And, Lianne represents one of those 
learners teachers tell stories about, and also tend to believe 
is the reality for all students who achieve well—yet, it is not.

ARCHITECTURE 
A L W A Y S  W I N S

by Greg Gerber
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Philosophically, teachers recognize 
that the purpose of assessment and 
evaluation is to increase and promote 
continued progress and learning. To 
support each student on their journey 
toward becoming the best version 
of themself.  Teachers recognize that 
the process of growing is ongoing 
and that each student’s path will be 
different, yet functionally, educators’ 
attention is captured by the way 
reporting has always been done 
and the perception of architectural 
reporting requirement.  

If reporting is understood 
simplistically within the scope 
of achievement, the architecture 
implicitly misaligns philosophical 
intention from instructional action.

I do not think we should be surprised 
by a reality where an end product 
orientation informs the means 
engaged.  Wiggins and McTighe 
(2006) are well known for their 
work in transforming educational 
praxis by focusing explicitly on having 
teachers first consider their goals 
and intended measurable learning outcomes and working 
backwards to design aligned learning plans.  Suitably, this 
method of curriculum planning is called Backward Design. Why?  
Because Wiggins and McTighe recognized that if the structures 
we create do not implicitly support the end-goals, it is highly 
unlikely that our actions will align with our educational 
intentions.  

In fact, working toward goals where the architectural elements 
are in opposition those goals will inevitably be misconstrued, 
misaligned, or simply, missed altogether.

Schools currently face the danger of misaligned action and 
intention where it comes to assessment and reporting practices.  
‘Reporting’ has—historically and presently—been understood 
within a summative and weight-oriented construct, somehow 
missing clarity in communicating indicators and evidence of 
progress.  The system of reporting runs the risk of misusing 
waypoints of progress as achievements by arithmetically 
combining report-period achievement standings as averages of 
achievement.  However, in what world does this make sense?

Think of it this way.  If you were a tree farmer with the goal 

of producing the highest yield of wood possible, you would 
invest your time, energy, and resources into promoting tree 
growth.  From time to time you measure each tree noting height, 
diameter, health, stress levels, etc., recording each of the metrics.  
With measurements in hand, you observe growth trends and 
consider what actions you might take to further encourage 
growth because you want every tree to be as productive as 
possible.  Maximum growth is your goal for each tree and is 
indicative of the fruit of your attention and investment.

Now, when it comes time to harvest the tree, would you sell it 
based on its final size, status, and quality or would you report 
its metrics as its average over the past year of growth basing 
your sale price on that average?  I think that an unfortunate 
outcome of the architecture and requirements governing 
many of our assessment and reporting practices promote the 
latter.  Educators must consider deeply whether some of our 
unquestioned architecturally induced practices have unintended 
consequences in selling our students short.  

Perhaps, the next time we hear students utter the question 
“Will this be on the test?” we will pause to consider how our 
practices may be detracting from the learning and progress of 
our students.

Figure 1: Class Visualization of Progress and Achievement.  Note: the solid lines indicate the 
average progress and achievement metrics within the class.

REFERENCES 
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Hattie, J. (2012). Visible Learning For Teachers: Maximizing Impact On Learning. London: Routledge. 
Hattie, J. (n.d.). Progress vs Achievement Tool. Retrieved from: https://www.visiblelearningplus.com/groups/progress-vs-achievement-tool . 
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We have learned a lot about how vigorous exercise 
affects our ability to learn.  We know that exercise 
decreases anxiety, improves mood, executive function 
and attention and guards against stress. It stimulates 
the release of chemicals which promote growth of 
the body and the brain’s neural networks, positively 
affecting learning potential.  Exercise is so powerful 
that it even unleashes neurochemicals and growth 
factors that can reverse the damaging effects of eroded 
brain cell connections and shrunken areas of the 
brain brought on by toxic levels of stress or chronic 
depression.  

We know that physical activity has a profoundly 
positive impact on cognitive ability and mental 
health, yet we do not always apply that knowledge to 
ourselves or our students.  Is it possible that in order to 
increase learning capacity we ought to – literally – get 
our staff and students engaged in vigorous physical 
activity to improve overall fitness?

John Ratey is a Harvard psychiatrist who has done 
extensive research into the effects of exercise on 
the brain.  In his book Spark: The Revolutionary New 
Science of Exercise and the Brain, he says, “Physical 
activity sparks biological changes that provide an 
unparalleled stimulus, creating an environment in 
which the brain is ready, willing, and able to learn.” He 
also describes a school in Naperville, Illinois, that used 
this knowledge to transform a student body of 19,000 
into one of the fittest in the U.S.A.  Not only were 
they among the fittest, but they were also among the 
brightest.  The school began its fitness focus when a 
physical education teacher named Neil Duncan began 
a Zero Hour fitness class before the regular school 
schedule. 

He measured student fitness levels using heart rate 
monitors rather than using speed or performance 
indicators.  Initially, he worked with students who were 
required to take a literacy class to bring their reading 
comprehension up to par.  Duncan had them running, 
riding bikes and other forms of vigorous exercise that 

maintained student heart rates to between 80-90 
percent of their maximum heart rate, calculated by 
subtracting a person’s age from 220. 

What Duncan aimed to do was to get them 
prepared to learn through vigorous exercise. At the 
end of the first semester, the students showed a 
17% improvement in reading and comprehension 
compared with a 10.7% improvement among 
students who took the standard physical education 
class.  Administrators were so impressed that they 
incorporated the Zero Hour fitness into the regular 
high school schedule as Learning Readiness PE.  This 
unique approach to physical education and fitness 
became a unique model for improving academics and 
mental health.  To increase motivation for kids to keep 
moving, they incorporated a range of activities that 
appealed to students’ interests.  Some of the options 
included small-sided sports (e.g. 3-on-3 basketball 
and 4-on-4 soccer), kayaking, treadmill running, 
using a climbing wall, Dance Dance Revolution, and a 
high ropes course.  The kids began to get hooked on 
moving as a lifestyle-even outside of school. 

After the fitness program was in place for many years, 
the district was ranked among the top academically.  
In international science and math exams, 97% of 
grade 8 students from Naperville participated.  In 
science they finished number one in the world, and 
in math placed sixth in the world, while the USA 
as a whole ranked 18th in science and math.  Even 
though this difference cannot be attributed totally to 
an unusual physical education program, the focus on 
health through physical activity has certainly made 
a significant difference to the Naperville students’ 
attention in learning, and their health and well-being.

Other studies have also shown the positive impact 
of high-intensity exercise on cognitive ability 
and wellness.  In an experiment performed on 67 
adolescents by Daniel Ardoy and his colleagues, some 
students were assigned to four sessions of high-
intensity PE each week.  
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After four months, these students performed better than 
others on tests of cognitive ability, and they earned higher 
grades at school (Ardoy et al. 2014).

An experiment conducted in the Netherlands randomly 
assigned 56 students to one of three-morning school 
sessions:

1. Students who sat all morning

2. Students who had a 20-minute break of physical  
 activity after 90 minutes; and

3. Students who had two 20-minute physical activity  
 bouts, one at the start and after 90 minutes.

The students who had two bouts of morning exercise 
performed better on a test of attention, and this was 
true even after the researchers adjusted for baseline 
differences in attention and children's involvement in 
sports (Altenburg, 2016). 

When researchers in Illinois tested the effects of short-
term exercise on students diagnosed with ADHD, they 
found that aerobic activity gave them a special boost, 
altering their brain activity in ways that enhanced 

neurocognitive function and inhibitory control 
(Pontifex et al. 2013).

We know that vigorous exercise primes the brain for 
mental performance, it improves test scores, makes 
our brain more capable of greater creativity, more 
focused concentration and better problem solving, 
increased memory and improved mental health and 
well-being.  What could your school do to increase 
opportunities for movement during the day?  Would 
you consider walking students up and down flights 
of stairs before writing a test or giving a presentation 
to help them perform better and feel more relaxed?  
Would you incorporate 20-30 minutes of vigorous 
exercise in the morning each day?  For students with 
limitations to increasing heart rate, are there creative 
ways they could be given leadership opportunities 
that involve an assisting role? 

How will you use this knowledge to get a jump on 
learning at your school?
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N E W S & E V E N T S

THANK YOU 
to all attendees of our 2019 
Business & Development 
Missional Flourishing:  
An Integrated Approach. 

Life at the end of the twentieth century 
presents us with otherness, the simple 
fact of being different in some way, has 
come to be defined as in and of itself evil. 
Miroslav Volf contends that if the healing 
word of the gospel is to be heard today, 
Christian theology must find ways of 
speaking that address the hatred of the 
other

How (Not) to Be Secular is what Jamie 
Smith calls "your hitchhiker's guide to 
the present" -- it is both a reading guide 
to Charles Taylor's monumental work A 
Secular Age and philosophical guidance 
on how we might learn to live in our 
times.

RECOMMENDED RESOURCES

SHHWEENUSTHAM 'U TU QUW'UTSUN HWAULMUHW
THE PEOPLE OF THE WARMLAND WELCOME YOU

EXCLUSION AND EMBRACE by Miroslav Volf HOW NOT TO BE SECULAR by James K. A. Smith 

Path to Reconciliation

Join educators from July 22-28, 2019 and engage in traditional practices. Visit with local artists and elders 
to hear the stories of the land and how it was and is used by the local indigenous population. Activities 
will include paddling ancestral waters for a canoe day trip, preparing and enjoying fire-smoked salmon, 
rainforest hiking in Avatar Grove, drum creation and workshop, and gripping stories of residential school 
survivors. For more information contact: Sandy Veenstra, at sveenstra@duncanchristian.com

REGISTRATION COST: 

$1100 (SCSBC Members)

$1300 (Non-members)


